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Four initiatives start with dialogical validation



Dialogical validation

Dialogical validation focuses on identifying, valuing, recognizing and 

advising on knowledge and skills that someone (formally and 

informally) has already acquired or still wants to acquire. What the 

student already knows and can do is linked through a conversation 

between student, teacher and employer to what the student still 

wants to learn.



Vocational education system 
in The Netherlands
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•

• The system: Early tracking 



Flexibility and cooperation are 
necessary to be ready for the future
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• Requirements per study are included in qualification 
files, that are assembled by schools and employers 
together (< 200) and formally approved by 
government. 

• Qualification structure is based on competences, 
learning outcomes and labour market demands. 

• Triple qualification: follow up study, labour market, 
citizenship

• Strong regional cooperation with trade, industry and 
services

• Work experience periods are compulsory



Skills, microcredentials, edubadges, skillspaspoort, portfolio

Making learning visible Reward in the form of an Edubadge

Collection of evidence that shows that someone has certain skills

Include in an overview/profile of skills
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Why?

Specific demand from the business community (food industry) 

for individual, modular learning programs and honoring prior 

learning

Specific demand from Yuverta (mbo) for validated assessment 

methods that can be used sustainably and structurally for the 

Yuverta LLO learning programs



What?

Developing and testing a validation model 

that fits individual learning routes and is 

based on validating separate modules 

consisting of authentic professional tasks.

The model can be used both prior to the 

learning process (for recognition of 

previously acquired competencies) and 

during the learning process (for validation 

of completed modules).



Actors
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Secondary vocational education (MBO)

Examination committee of MBO institution

Lecturer

Company

Employee

Dutch Inspectorate of Education

Government



Learning outcomes are central for learning path-
independent assessment and connection between 

profession and MBO courses

Learning outcomes

Assessment criteria

(Work) experience 

linked to authentic 

tasks of the profession

Qualification file 

divided into authentic 

tasks of the profession 

Learning outcome: The concept of 'learning outcomes' represents what someone knows and can do after successfully 
completing a learning process. Learning outcomes concern the results of the learning process, regardless of the educational 
content and curriculum, the study volume and load, the study duration, the organization of education, the method of 
instruction and where and how the education is provided. Learning outcomes support assessments by clarifying success 
criteria and performance requirements. (Manual for formulating learning outcomes, NCP, NLQF, 2020). 

The use of learning outcomes offers opportunities for making education more flexible and introducing a learning path-
independent assessment (Higher Education Flexibilization Pilot, 2016).
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Qualification file divided into authentic tasks of the profession 

authentic professional task – het hele beroep 
Qualification file

authentic 
professional task
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Because each individual participant in education has been exempted from other components prior to the start of 

the training program and has a different learning pace, in which informal and non-formal learning can also have a 

place, the follow-up learning program (towards a diploma?) participant differently.

Method: Continuing learningtraject

Individual learning in relation to dispensation



In order to be able to assess what someone already knows and can do, related to MBO 

education/profession, and to be able to shape follow-up processes, the qualification file 

must be divided into modules in the form of authentic tasks, which in turn consist of 

smaller skills

The teaching material must be organized and designed accordingly

The teaching material must be suitable for (guided) self-study

The implementation and guidance of learning programs is changing: teachers are 

becoming more coaches and assessors, less classroom education

The organization and implementation of examination/validation is changing: 

examination per 'component' (modules and skills) also based on learning path-

independent learning paths and experience gained earlier/elsewhere

The organization and administration of education must be able to facilitate (short) 

individual programs

Consequences? 
Offering flexible, modular, individual learning arrangements, 
which can be stacked to an MBO diploma if desired, but which are validated separately



Dilemmas?

1. Show me and tell about it vs portfolio with 

evidences of prior learning? Is there a best option?

2. When is validation good enough? Is it desirable that 

we formulate a national benchmark of minimal 

criteria?

3. What must be the essential skills of assessors and 

how do we measure these skills?



Thank you

For more information:

IVA Onderwijs

 Paula Willemse

 p.willemse@iva-onderwijs.nl

ONE VALIDATION 

MODEL BEFORE & 

DURING THE 

LEARNING PROCESS

Challenge outcome
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